NEPIFPAMMA MAOGHMATO2

(1) FENIKA
IXOAH | ANOPQMIZTIKQN KAl KOINQNIKQN ENISTHMON
NANEMISTHMIOY OESSAAIAS
TMHMA | NAIAATQTIKO TMHMA EIAIKHZ ATQIHX

EMINEAO ZMOYAQN

NMPOrPAMMA METANTYXIAKQN 2MOYAQN
«EMIZTHMEZ THZ AFQrH2: EIAIKH ATQrH»
(206 KUkAoG Zmoudwv)

KQAIKOZ MAOHMATOZ

rAy1il EZEAMHNO ZMOYAQN | ' - XEIMEPINO

TITAOZ MAGHMATOZ

AnoteAeopOTIKEG EKTadeuTIKEG MpaKTIKEG oTnV Evtagiakn
Exnaideuon

AYTOTEAEIZ AIAAKTIKEZ APAZTHPIOTHTEZ
O€ TEPIMTWON TTOU OL TILOTWTLKEG UOVASEG QITOVELOVTAL OE OLAKPLTA UEPN EBAOMAAIAIES
ToU padnuarog m.y. AlaAésic, Epyaotnplakéc AoKAoeLc K.ATT. Av ot QPES NIZTQTIKEZ
TILOTWTLKEG LOVABOEG QTTOVEOVTAL EVIALX YL TO CUVOAO TOU UaTNUaTOG MONAAEZ
avaypayte ti¢ eBdouadiaie¢ wpeg StdaokaAiag kat To cUVoAo Twv AIAAZKANIAZ
TUOTWTIKWV ovadwv
6 WPEG 7,5
Si6aokaliag
ava
SekamnevOnuepo
MpooYsote oslpec av ypelaotel. H opyavwaon dtbaokaldiac kot ot
SLéakTikEG UEG0SOL TOU YPNOLUOTIOLOUVTAL TTEPLYPAPOVTAL AVUAUTIKA OTO
(3).

TYNOZ MAGHMATOZ

yevikoU unoBadpou,

e16kou urtoBadpou, elbikevong,
YEVIKWVY YVWoewv, avdntuéng Seélothtwv

levikoU umofaBpou, EMLoTnoVIKAG tepLloxng, AVAamTuéng
Agflotitwv

OOITHTEZ ERASMUS

MPOAMAITOYMENA MAGHMATA: | Kavéva
FAQzzA AIAAZKANIAZ kot | EAANVIKA
ESETAZEQN:
TO MAGHMA MPO:MEPETAI ZE | Oxt

HAEKTPONIKH ZEAIAA
MAGHMATOS (URL)

https://sed.uth.gr/index.php/gr/studies-postgraduate/msc-
special-education/2014-03-18-07-13-25

(2) MAGHZIAKA ANOTEAEZMATA

Ma6nolakd AntoteAécpata

Meptypagpovrtal to uadnoLokd AmOTEAECUATA TOU UATNIUATOG OL CUYKEKPUUEVEG YVWOELG, SEELOTNTEG KAL LKAVOTNTEG
kataAAnAou emutéSou mou Jo AITOKTITOUV OL POLTNTEG UETA TNV ETULTUXN 0AOKApwan Tou uadHUaTOG.

JupuBouleuteite to Mapaptnua A

o [leptypapri tou Ennédou twv Madnotakwv AltoTeEAeoudTwy pla Kade Eva KUKAO omoubdwv cuupwva Ue to MAaioto

Mpoadvtwy tou Eupwnaikot Xwpou Avwtatng Ekmaibevang

o [leptypapikoi Acikteg Emutédwy 6, 7 & 8 tou EupwniaikoU MAataiou Mpoadvtwy Awd Biou Madnong kot to Mapaptnua B

o [lepiAnmtikog O8nyog ouyypaprc Madnaotakwv ArtoteAeoudtwyv

2K0mOG TOL HobNaTOC gival N TaPOLGIOCT) KOl AVAALGT) EPEVLVNTIKG TEKUNPLOUEVOV
EKTIOOEVTIKMOV TPUKTIKAOV KOl GTPATNYIKOV TOL GVUPBEAoLY 6T dnpovpyio
OTOTEAECUATIKAOV EVTOEINK®V TEPPAALOVIOV HdOnong kot avantuéng. Atvetal
EUQOON G€ TPOKTIKEG KOl GTPATNYIKEG TOV TPO®OOVV TV EUTAOKT| TV LoONTOV HE
KoL YOPIic E01KEG EKTOUOEVTIKEG OVAYKES GTIC KOWVMOVIKES Kot
aKadnpaikés/padnolakés dpactnpromreg g 1aéns. Emmiéov, mapovcialovron
nopiopato amd peta-ovaivoelg (empirical-based evidence) mov apopovv ) nabnon
(emitevén pabnolokdv otOYWV) Ko oyetiCovtan pe to modt/pnafdnm, v otkoyEvelo,




TO OYOAEL0, TO OVOAVTIKO TPOYPULLLLO, TOV/TNV EKTOLOEVTIKO KoL TIG OIOUKTIKESG
npoceyyioelc. [To cvykekpiéva avopueveTal:

2 ETITEDO YVWOEWV:

e Na yvopilovv epeuvnTikd TEKUNPLOUEVES EKTOOEVTIKEG TPOKTIKES TTOV
oLUBdrlovv 6T INUIOVPYIN ATOTEAEGUOTIKOV EVTAEIOKAOV TEPPAALOVTOV
puéOnong ko avamruéng.

e  Na yvopilovv epeuvnTiKd TEKUNPIOUEVES OIOOKTIKEG TPOGEYYIGELS (TT.).
KoaBolkég Adaxtikég [paxtikés, Eotiaopuéveg AOaKTIKEG XTPATNYIKEG,
Yvomuotikég Awaxtikég Ipaxtikég, Apoaio ddackario, Apeon
ddackaAio) Tov cupPdArovy oty Pedtimon Tng aKadNUAIKNG ETIO00NS TOV
HaONTOV pE Kot yopic E0KES EKTOLOEVTIKES OVAYKEC GE YEVIKA GYOAMKA
TAaiclo

e No yvopiouv pa Gelpd amd GTPOTNYIKES Yl TV EVIGYLON TOV YVOOTIK®OV
KOl LETO-YVOOTIKOV OeE0TNTOV (.. AOOCKAAID YVOOTIKOV GTPATNYIKOV,
avtoppLOlopevn pabnor, Mvnuovikég oTpatnyikes, TTpaTnykés ylo v
AVATTLEN KO KATOVOTOT) EVVOLADV, ZTPATNYIKES O1000KOAMAS: 0VOyVMOGTIKN
KOTOVONO™) TOV LoONTOV HE Kot Yopic EW0IKES EKTOOEVTIKES OVAYKES GE
YEVIKA GYOAMKA TAaicLoL

¢ Na yvopilovv amoTeEAEGLATIKEG TPOKTIKES Yol TN Stoyeipton g
CLUTEPIPOPEG TOV LOONTAOV GE YEVIKA GYOMKA TAAIGLO

e Na yvopilouv mpoypaupata tapépfacng tov cuUPAALOVY 6TV TPodONoT
NG KOWMOVIKNG GUUUETOYNG LOONTOV e KO XOPIG EWOKES EKTALOEVTIKEG
AVAYKEG OTN GYOAIKT] KOWVOTNTO.

2E EMITEOO IKOVOTHTWV:

. va evtomilovv PHEGO ad CLOTNUATIKES VAL THOELS EPELVITIKG
TEKUNPUOUEVEG TPOKTIKES TOVL TPOBOHV TV Eviaén

. va Tpoceyyilouv KPITIKE TIG CLGTNUOTIKES AVOCKOTNGELS KO TIG LETO-
AVOADGELS TOV LITAPYOLV GTO TESIO TNG EOTKNG AYMYNS

. VO EVOLVOUMGOVV TIG OEEIOTNTEG OKOONUOTKTC YPAPNS KOl GUYKEKPLUEVA

™G KOVOTNTES GVVOEST|G LAKOD Y1a T GLYYPUPY| EpYaciog 6T TAAicL
™G a&1oAOYN oG TOV HafNUOTOg
2E EMITEOO TTATEDV:

. VO GLVELINTOTOGOVV TN GNUHAGIN TG LIOBETNONG EPELVNTIKA
TEKUNPIOUEVOV EKTALOEVTIKMV TPOKTIKMOV GTO YDPO TG EWOIKNG OyWYTNG.
. va vokivnOel n evepyomoinon TV evOlapEPOHVIMVY TOVG Y10 TNV EVTAELOKT

EKTTOLOEVOT YEVIKOTEPA LEG® TNG VIOOETNONG OMOTEAEGLOTIKMV KoL
KOWMOVIKG OTKOLOV TPOKTIKAOV

. va avoyvopilovy kot vo amodEYovToL TNV WnTtepOTNTe TOV
EKTIOOEVOUEVMV

Fevikég Ikavatnteg
AauBavovtag urtoYn TIG YEVIKEG LKAVOTNTEG TTOU TIPETIEL VAL EXEL QTTOKTHOEL O TTTUXLOUXOG (OTTWG QUTES AVYPAPOVTAL OTO
Mapdptnua AutAwuatoc kot mapatidevrat akoAoUdwe) o€ mola / MOLEC ATTO AUTEC ATTOOKOTEL TO Uadnua;.

Avalitnon, avaAuon kat ouvOeon Sebouévwy kat JxebLaouog kat Staxeiptan Epywv

TIANPOPOPLWV, UE TN XPHON KL TWV amapaiTtnTwy 2e6a0o0G 0T SLOPOPETIKOTNTA KAl OTNV TOAUTTOALTLOULKOTNTAL
TeXVOAOYLWV 2eBaoudg oto puaolko meptBaAlov

lpocapuoyr o€ VEEG KATAOTAOELG Entibelén kowwvikrig, emayyeAUaTIKAG Kat NBIKIG umteuBduvoTNTaG
AnyYn anopacewv Kat evalodnoiog oe Yéuara @uAou

Autoévoun epyaoio A0KNON KPLTIKNG KL LUTOKPLTIKIG

Ouadikn epyacia Mpoaywyn t¢ EAeUTepNGS, SNULOUPYIKIG KAl ETTAYWYLKNG OKEWYNG
Epyacia oe tedveg neptBaAlov L.

Epyaoia oe Stemiotnuoviko meptBaAlov ANMeg...

Mapaywyn VEwv epevvnuikwy tdewv ...

. Avolrtnon, avdivon kot cOVOEST E00UEVAOV Kot TANPOPOPLAOV, LLE TN XPNON

KO TOV OOPAITNTOV TEXVOAOYLDV




Avtovoun Kot opadikn epyacio

[Mapaywyn vEwv pELVITIKOV 10DV

AGKNOoM KPUTIKNG KO QVTOKPLTIKTG

[Tpoaywyn g eAedBepnc, SNUOVPYIKNC KO ETOYMYIKNG OKEYNG

(3) NEPIEXOMENO MAGHMATOZ

Evto&lokn/counepiinmriky exmaidocvon: Evvololoywuég mpoceyyicelg,
YOPOKTNPLOTIKA Kot epapproyéc. H owko-cuatnuikn Bedpnon g évtaéng.
O «xOKhog TV PIAOVY O ToPAderypo TopEUPAcT G OTO LKPO-EMITESO
™me Tagng.

2VVEPYOTIKEG TPOKTIKES LAONOT: OLLOOOGLVEPYATIKT], O100CKAAIN
ounAikwv

Koawvotdpeg 0100KTIKEG OTPATNYIKES: €€ AMOCTAGEMG EKTOIOEVOT),
AVESTPOUUEVT TAEN

AB0CKOAIN YVOOTIKOV KOl LETAYVOOTIKMOV GTPOTNYIKAOV:
AvtoppuOulopevn pddnomn, Myvnpovikéc oTpatnyikés, ZTpatnyikes yio
NV ovVATTLEN Ko KOTAVONGT EVVOLDYV, ZTPOTNYIKEG O1O0CKAALNG:
OVOLYVOGTIKT KATOVON GO

Awyeipion ovpOneprpopds oto oyohkd mraicto: Ipoypappato Betikng
dtxelptong Kot 6THPIENG TNG GVUTEPLPOPAS GE EMIMESO GYOAEIOV.
Youmeplpopikn a&lodldynon Kot GYeTIkEG Tpoceyyioels. ASlomoinon g
avaTPOPOdOTNONG Y10, TNV PEATiON TG EMIOOONC TOV LaONTOV LE €.€.0/0
Ao ™ Oewpia ot Adaxtikny [paén: Tpoypappo Kipaxmtig
Exmodevticng HopépPaong kot Awdackariog (Kaborkég Adoktikég
[Mpaxticés, Eotiaouéves ASaxtikég XTpatnyikés, ZOoTNUOTIKEG
Awoktikég [paktikég), Apoaio ddackaria, Apeor dwwackario
Kowoviko-cuvarsOnuotkn pddnon (SEL): Epguvnrikd tekunpropéveg
npaxtkés. [poypappata Avantoéng Kovavikov de&lottov (SST
training programs). [Ipoypappato tpo®Onong e Kovoviknig
ovppetoyng (m.y. mpdypappo FRIEND-SHIP)

(4) AIAAKTIKEZ ko MAOHZIAKEZ MEOOAOI - ASIONOrHZH

TPONOZ NAPAAOZHZ HpéG(DT[O pe np(’)(jwno.

Mlpdowno ye npdowno, Ef anootdoews | 1y 5,54 sicohio, yiverar péow® SoAéEemv aAAd Kat
eknaidevon KA. i N B i
TPOKTIKOV gpyactnplov ota omoio ot QolTNTég
dovAgvovv GLVEPYUTIKA o€ OLOOTKES
dpaoctnpotntes. EmmAéov, eivar vmoypemtikn m
TPOETOLOGIN TOV QOUTNTOV UE SLAPACHO GYETIKOV
VAMKOU 0AAQ Kot €peELVNTIKOV OpBpwv Tpv v
TPOAYLOTOTOINGT TOV €PYUSTNPiOV (TO OYETIKO
VMO Ba yopmyeltor ©TOLG EOINTEG €K TV
TPOTEP®V EITE LE OTOGTOAN GTO OLOOKO e-mail Tov
TuNpaToC  €ite pHEG®  avAPTNONG  TOL OGNV

TAaTEOpLo. e-Class).




XPHZH TEXNOAOTIQN

NAHPO®OPIAZ KAI ENIKOINQNIQN
Xprion T..E. otn Abaockadia, otnv
Epyaotnplakn Eknaibevon, otnv Entikotvwvia
LLE TOUG (POLTNTEG

Xpnon Hiektpovikod Yroroyiom ot
dwaacKaAia pe Tpofoin dapaveldv, Pivieo KAT
Xpnon TIIE oty emikowvovia pe Toug ottntég
Xpnon TIIE yia v Kowvomoinomn EKTodeuTikon
VAKOV

Meptypacpr tng Stadikaciog aktoAdynong

Mwooa AéloAdynong, MéSobdor atoAdynong,
Alapopewtikn) 1 Suunepacuatikn, Aokuaoia
MoAdartAric  Emidoyrig, Epwtrioelg  Z0vtoung
Anavtnong, Epwtrioelg Avamtuéng Aokiiwv,
Enmiluan MpoBAnudtwv, [pant) Epyaoia,
Ex9eon / Avagopd, [pogopikn Eéétaon,
Anuoota Mapouciaon, Epyactnpiakr Epyaocia,
KAwvikry  Eé€taon Aodevolg,  KoAAtexvikn
Epunveia, AAAn / AAAeg

Avagépovtal pnta mpoobloplouéva KpLTipla
aloAdynong kat eav kat mou givat mpooBdoua
QIO TOUG (POLTNTEG.

OPFANQZH AIAAZKANIAZ , ®@oprog Epyaciog
Meptypagovtat avaAutikd o0 TPOMOG  Kat Apaotnpiotnra Efaun
aunvou
uédodot Stbaokaliag. .
AaAéewg, Seuwvapla, Epyaotnpiakrn Acknon, ALQ)\&&& S 36
Acknon  [ebiou, MeAétn &  avdAuon Epyaotnplakr e€doknon 24
BiBAoypapiag, @povriatrplo, Mpaktikn Mel é_m KoL av&AU on 150
(Torto9€tnon), KAwwn Aoknon, KaAAwrexviko ,
Epyaotrpto, Aadpaotikn Stbaokalia, B lB)\LOVp a‘b Lag
EKmaudeUTIKEG ETILOKEWYELS, EKIOvnon UEAETNG
(project), Suyypan epyacias / epyaociwy,
KaAAwreyvikn énutouvpyia, K.AT.
Avaypdpovtal oL WPEG UEAETNG TOU QOLTNTH) YLt
kade padnaiakn Spaotnplotnta kadwg kat ot
WPEG un kaedobdnyoUUEVNG UEAETNG TUUPWVA LUE
TG ApXEG Tou ECTS
YUvoho Mabnpatog 210
AZIONOTHZH O®OITHTON | H a&loAdynon TV QOLTNTOV/TPLUDV

TPOYLOTOTOIEITOL e TNV €KTOVNON €PYACING GTO
téhog Tov  e€aunvov omovdmv. Ta xprmpla
aloAoynong elval pntd mpocdopiouéva amd v
apyn Tov €COUNVOL KOl YVOGTOTOLOVLVTOL GTOVG
/6TIC POTNTEG/MTPIEG LECH TOV TEPLYPAULOTOS TOL
LB LaTOG TO 0010 OVOPTATOL TNV IGTOGEAID TOV
[ILM.XE «xou emumAéov  amOGTEAAETOL  OTNV
TPOCMOTIKN NAEKTPOVIKY oevBvvon (e-mail) kdOe
QoUNTH/TPLag He TNV Evapén TV HodnudTmy.
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