NEPIFPAMMA MAOGHMATO2

(1) FENIKA
IXOAH | ANOPQMIZTIKQN KAI KOINQNIKQN ENISTHMQN
NANEMISTHMIOY OESSAAIAS
TMHMA | NAIAATQTIKO TMHMA EIAIKHZ ATQIHX

EMINEAO ZMOYAQN

MPOrPAMMA METANTYXIAKQN ZMOYAQN

«EMIZTHMEZ THZ AFQrH2: EIAIKH ATQrH»
(206 KUkAoG Zmoudwv)

KQAIKOZ MAOHMATOZ | BBY10 EZEAMHNO ZMOYAQN | ' - XEIMEPINO

MPOZAPMOTEZ 2TH AIAAZKAAIA KAI TO AIAAKTIKO YAIKO
2TO MAOHMA TH2 TAQ23AZ TA MAGHTEZ MNA MAGHTEZ ME
MAOHZIAKEZ AYZKOAIEZ

TITAOZ MAGHMATOZ

AYTOTEAEIZ AIAAKTIKEZ APAXTHPIOTHTEZ
O€ TTEPIMTWON TTOU OL TILOTWTLKEG UOVAOEG ATTOVEOVTOL O SLOKPLTA UEPN EBAOMAAIAIES
ToU padnuatog m.x. AlaAééetg, Epyaotnplakéc AoKNoeLs K.AmT. Av ol QPES NIZTQTIKEZ
TILOTWTLKEG LOVAOEG QTTOVELOVTAL EVIXLX YL TO OUVOAO TOU UaTnUaTOq MONAAEZ2
avaypate ti¢ eBbouadiaiec wpeg Stbaokaiog kot To dUVoAo Twv AIAAZKANIAZ
TUOTWTIKWVY LoVASwWV
6 WPEG 7,5
Si6aokaliag
ava
SekarmevOriuepo
MpooV€ote oepég av ypelaotel. H opyavwan dtdaokadiag kat ot
SL6aKTIKEG HEYOSOL TTOU XPNOLUOTIOLOUVTAL TTIEPLYPAPOVTAL AVAAUTLKA OTO
(6).

TYNOZ MAGHMATOZ | levikou YroBaBpou, EMLoTtnUoVLIKN G TIEPLOXAG, AvAmTuéng
yevikou umoBdGpou, | Ag€loTATWV
e16kov urtoBadpou, elbikevong,
VEVIKWVY YVWOEWV, avantuéng Seélotritwv
NPOANAITOYMENA MAGHMATA: | Kavéva

FAQZ3A AIAAZKAAIAZ kot | EAAnvikA

EZETAZEQN:
TO MAOHMA NPOZMEPETAI ZE | Oxt

QOITHTEZ ERASMUS

HAEKTPONIKH ZEAIAA
MAGHMATOS (URL)

https://www.sed.uth.gr/index.php/gr/studies-
postgraduate/msc-special-education/2014-03-18-07-13-25

(2) MAGHZIAKA ANOTEAEZMATA

Ma6nolakd AntoteAécpata
Meptypagpovrtal to uadnoLoKd AmOTEAECUATA TOU UATHIUATOG Ol GUYKEKPLUUEVEG YVWOELG, SEELOTNTEG KAL LKAVOTNTEG
kataAAAou emutéSou mou YA ATOKTHOOUV OL (POLTNTEG UETA TNV EMLTUXN OAOKAPWaN TOU LotdnUaToG.
JupuBouleuteite to Mapaptnua A
o [leptypacpn Tou Emutédou twv Madnotakwv AroteAeoudtwy yLa kade Eva kUkAo amoudwv ouupwva pe to MAaioto
Mpoaovtwv tou Eupwnaikou Xwpou Avwtatng Ekmaidevong
o [leptypacpikoi Agikteg Emunédwy 6, 7 & 8 tou Eupwrnaikou MAataiou Mpoadviwv Awa Biou Madnong kat to Mapaptnua B
o [lepiAnmtikog O8nyog ouyypapr¢ Madnaotakwv ArtoteAsoudtwv

IKOTIOC TOU MOBAUATOC lval N amoOKTNon YVWOEWV TIAVW OTNV avamtuén tng yYAwooag o€
TALOLA TUTIKAG aVATTTUENG KoL O TLaLdLA e pabnotakég SuokoAieg KaBwe Kal n amoktnon
Se€lotntwy Kkatdptiong oxeblwv SdaokaAiag Kal SI8aKTIKOU UALKOU yla To HABnua tng
YAWGOOWG MPOCAPUOCHEVA VIO LOBNTEC e pabnotakég SuokoAied.

Ermupépoug otdyol Tou padnpatog amoteAolv: a) n e¢olkelwon Twv doltnTwy Pe Baotkd
Bewpntikd InTApata opoloyiag mou adopolV TOUG HNXOVIOUOUG TNG YAWOOWG KOl TLG
YAWOOIKEG Be€LOTNTEG, B) N AMOKINGON OMAPATNTWY YVWOEWV TAVW OTNV YAWOOLKN
KATAKTNoN Kol enefepyaocia oe maldld Pe TUTIKY avAnTuEn Kal o motdld pe Pobnolakeg




Suokolisc otnv mpwtn kot Ssutepn/Eévn yAwooa, y) n  efolkelwon HE TO UTIAPYOV
Sl00gpatikd eviaio MAaiolo MPOYPAUUATOG OTOUSWY ylo TN YAwood, Kabwg Kal Tou
OVAAUTLKOU TIPOYPAUKOTOC ELSLKAC AYWYNG, VLA TNV TIPOCXOALKN eKMaiSsuaon, To SNUOTIKO Kall
TO yupvaolo Kat 8) n omoéktnon OeEloTATWY KATAPTIONG AVOAUTIKWY TPOYPOUUATWY
T(POCOPUOCHEVA YLl LaBNTEG Pe HaBnolokéG SUOKOAieg yla To HadBnua tng yAwooag oto
SNUOTIKO KOl TO YUUVAGCLO.

Mo CUYKEKPLUEVA, AVOUEVETAL:

2¢€ eninedo yvwoswv:

e Na yvwpilouv ta Paolkd YOPAKINPLOTIKA TNG YAwoodg, T Bewpieg yla tnv
KOTAKTNON TNG YAwooag, Ta otadla TG YAWOOLWKAG KATAKTNONG, TN YAWOOLKN
QVATTUEN OTN vTiakn, aldkn kat ednpiki nAtkia.

e Na £pouv Ta CUOTATIKA OTOLXELD TNG YAWOOOC KoL TNV OVATTUEN TWV SOULKWV
pUnxaviopwv thg YAwooag (dwvoloyikol, LophOCUVIAKTIKOU, ONUocLoAOYLKOU).

e Na yvwpilouv tnv avamtuén twv yAwoolkwv Oeflotitwy (okpoaoh, oulhia,
avayvwon, ypadn) kat tn yAwaooikr avantuén diyhAwoowv motdlwv.

e Na Slokpivouv T Suokohieg maldiwv pe padnolakeg SuokoAieg (Suoeia/eldikn
Slatapayn tng avayvwong) otnv ekudadnon mpwing kot deUtepnc/Eevng yAwooag.

e Nayvwpilouv to AlaBepatiko Eviaio MAaioclo Npoypdupoatog moudwy TG EAANVIKAC
Mwooog ywa tnv MNpooxoAwkn Ekmaideuon, yla to AnpoTiko IxoAeio, yia to fupvaocto.

e Na yvwpilouv t0 AvaAuTiko Mpoypappa EL8IkAG Aywyng

2¢€ eninebo kavotnTwv:

e vo aflOTIoloUV TIC YVWOELG TTOU KATAKTABNKAV 0TNV EKMALOEUTIKI TIPAKTLKN.

e VO OpPYaVWVOUV  TIPOCOPHUOYEC OVOAUTIKWY TIPOYPOUUATWY ylo HaBNTEC ME
padnolakég SuokoAleg,

® va TIPOXWPOUV OE TPOCAPHOYEG OVOAUTIKWY TIPOYPOUMATWY YL TO HABNUa TG
TPWTNG Kal TN 6eUTEPNC YAWOOAS 0TO ANUOTLKO, KaBwE Kal oto Nupvaclo

e va avayvwpilouv kot va aflomolouv Ta SLaitepa XoPOKTNPLOTIKA TWV TALSLWV LE
£L6LKEC HaBNOLaKEG SUOKOALEG | AAAEG OVATITUELAKEG SLOTAPOYEC

2¢€ emninebo oTtAOEWV:

® VO ONMOTEAECEL EVOUCHA VIO TIEPALTEPW EVAOXOANON LE TipoBANHaTa Tou oxetilovtal
LE TNV avamtuén tou Adyou og paBntég Le pabnotakég SuokoAieg

o va avayvwpilouv Kal va amodEXoVTaL TNV LOLALTEPOTNTA TWV EKTIALOEUOUEVWV

e va oavamtifouv BTk OTAON Kol YVWOELS OUTWC WOTe vo eival oe Bfon va
TMPOCOPUOCOUV TO YAWOOIKO HABNUO OTLC AVAYKEG TWV MOBNTWY HE HoBnoLakég
Suokoligg

® va ULOBETOUV TILO EVEPYNTIKEG OTPATNYLKEC EUMAOKNG TWV MOONTWVY O0TO YAWGCOLKO

HaBnua

Fevikég Ikavotnteg
AauBavovtag urtoYn TIG YEVIKEG LKAVOTNTES TTOU TIPETIEL VAL EXEL QTTOKTHOEL O TTTUXLOUXOG (OTTWG QUTES QVYPAQOVTAL OTO




Mapaptnua AutAwuatog kat napatidevratr akodov9we) o€ mola / TTOLEG aTTd AUTES ATTOTKOTEL TO Uadnua;.

Avadlitnon, avaAuvon kat ouvOeon Sebouévwy kat JxedLaouog kat Staxeiptan Epywv

TIANPOPOPLWV, UE TN XPION KL TWV amapaiTnTwy 2£6a0o0G 0T SLOPOPETIKOTNTA Katl OTNV TOAUTTOALTIOULKOTNTAL
TeXVOAOYLWV 2eBaodg oto puaolko meptBaAlov

lpooapuoyn Oc VEEG KATAOTHOELG Entibeién kolvwvikng, emayyeAuatiknc kot ntikrg umeuduvotntag
AnyYn anopacewv Kat evalodnoioag o Yéuara @uAou

Autoévoun epyaoia A0KNON KPLTIKNG KL UTOKPLTIKIG

Ouadikn epyacia Mpoaywyn tnG eEAeUIEPNG, SNULOUPYIKAG KAL ETTOYWYLIKNG OKEYNS
Epyaocia oe biedvég meplBdAlov L

Epyaoia oe Slemiotnuoviko meptBailov AMeg...

Mapaywyn VEwv epevvnTikwY LSeWV e,

Avalntnon, availuon kot oUvBeon 6edopévwv Kal MAnpodopLwy, PE TN XPRON Kal Twv
anapaltnTwy TEXVOAOYLWY

Mpooapuoyn 0 VEEC KATOOTACELG

AN anopdoswy

Autovopn kot opadikn epyacia

Mapdywyn VEWV EPEUVNTIKWY LOEWV

2eBaopog otn SLadOPETIKOTNTA KO OTNV TIOAUTIOALTIOULKOTNTA

AoKNoN KPLTLKNG KoL LUTOKPLTLKAG

Mpoaywyn Tng eAeVBePNG, SNULOUPYLKAG KOL ETIAYWYLKAG oKEPNG

(3) NEPIEXOMENO MAGHMATOZ

e  QewpnTKA TPOoEyylon ¢ YAwooag |: Baolkd XapoKTNPLOTIKA TNG YAWOOoOg,
Oewpleg yla TNV KATAKTNON TNG YAWwooog, XITAdlo TG YAWOOLKAG KATAKTNONG,
Mwoolki avamntuén otnv vamokn, madikn kat ednPikn nAwkia, Juotatika otolyeia
™¢ YAwooag, AvAmtuén Twv SOUIKWY UNXOVIOUWV the YAwooas (pwvoloyikou,
HOPPOCUVTAKTIKOU, ONLLAGLOAOYLKOU)

e Qeswpntikn Mpoogyylon t¢ yAwooog Il: Avamtuén Twv yAwoowwv Se€lotAtwv
(axkpdaon, opthia, avayvwon, ypadn)

e TAwoowkn avamtuén OSiyl\woowv maldiwv, AUCKOALEC TASLWY HE HAONOLAKESG
Suokoliec (Suohetia/eldikn Slatapaxn TG avayvwong) otnv ekuabnon mpwTng Kalt
Seltepng/Eévng yAwooag, H véa eAAnvikn we Seutepn/Eévn yAwooa (12) [opydvwon
™G eKUAdnong tng eMANVIKNG w¢ 2, SLAKTIKEG Tpooeyyioelg, ovaluon Kot
S10pBwon Aabwv otov MPodoplKd KAl YparTo AOyo, OpoLoTNTEG Ue €(6n AabBwv
TALSLWV He pabnolakeg SuokoAieg]

e AwaBepatikd Eviaio MAaioco Npoypappatog Zmoudwy tng EAAnviknAg Nwoooag ylo tnv
MpooyoAkn Ekmaideuon, yla To AnpoTiko ZxoAeio, yia to N’upvacto (IXeSLaopog Kat
Avarmtuén Apaotnplotitwy Nwoocac, akpodaon, opdia, avayvwaon, ypodn)

e Avolutiko Mpoypappa Edikng Aywync (Avamtuén de€lotntwy mpodoptkol Adyou,
MpoamnattoUpeveg Se€L0TNTES yia TN yYAwooo, Avamtuén Sslotntwy yparmtol Adyou)-
AwdakTtikol otdyxoL, EVOELKTIKEG SpAOTNPLOTNTES YLOL TNV EVIOXUON a) TOU IPodopilkol
Adyou B) Tou ypamtol Adyou

o [IpOCOPUOYEC QVOAUTIKWY TIPOYPAUUATWY yla LoBNnTEG e HaBnolokéG SUoKOALEG,
MPOCAPUOYEG QVAAUTIKWY TIPOYPAUUATWY Yld TO HABNUo TtTNG MPWTING Kol TNG
Seltepng YAwooag oto SNUOoTIKO (oxéSla SL6aoKAAlOG-UTTIOOTNPLKTIKO UAIKO yla
MoONTEG e poBnaolakég SuokoAieg)

e [POCOPUOYEC OVAAUTIKWY TIPOYPOUUATWY YL TO LAONUa TNG YAWOOOC 0TO YUUVAGCLO
(6laBepatikd mAaiolo kot oxéSla SLdacKoAlag yla HaBNTEC HE HABONGCLOKEG
SuokoAiec)




AIAAKTIKEZ kat MAOHZIAKEZ MEOOAOI - AZIOAOTHZH

TPOMNOZ NAPAAOZHZ
lMpdowrno pe mpoowrno, E§ amootacewg
ekmaideuan KA.

MpOCWIO LE TPOCWITO

XPHZH TEXNOAOIIQN
AAHPO®OPIAZ KAI ENIKOINQNIQN
Xprion T.[1.E. otn Atbaokadia, otnv
Epyaotnpiakr Eknaibevon, otnv Emikowwvia
LLE TOUG (POLTNTEC

Xprion nAektpovikoU umoAoyLoth otn dtdackaAia e
nipoBoAn dadavelwy K.a
Xpnon T.M.E. otnv emkowvwvia pe Toug ¢poLtnTES

OPIrANQzH AIAAZKAAIAZ

Meplypagovtar  avaAutikd o0 TPOmMoG  Kal
uédobot Stéaokaliag.
AwaAéelg, Zeutvapla, Epyaotnpiakrn Acknon,
Aogknon  [lebiou, MeAétn & avdAuon
BiBAwoypagpiag, @povriotipto, Mpaktikn
(Torto9€tnon), KAwwn Aoknon, KoaAAwrexviko
Epyaotripto, Awabpaotikn Sibaokalia,
EKTatSeUTIKEG ETLOKEWELG, Ekmovnon UEAETNG
(project), Suyypan epyaciac / epyaoiwv,
KaAAwteyvikn dnutoupyia, K.Am.

Avaypdpovtal oL Wpeg UEAETNG TOU POoLTNTI) yLaL
kade padnotakn Spaotnplotnta kadweg Kat ot
WPEG un kaedobdnyoUUEVNG UEAETNG CUUPWVA LUE
TG apxEG Tou ECTS

, ®doprog Epyaciog
Apaotnplotnta Efaprivou
ALOAEEELG 55
Juyypadn Epyaocioc/wv 60
MeAétn BiBAoypadiag 110
JUvolo MaBniuatog 225

AZIONOTHZIH ®OITHTQN
Meptypapn e Stadikaciac aéloAoynong

Mwooa AéloAdynong, MéSobdor atoAdynong,
AlpopQwTLKr) 1 SUUTEPACUATIKY, AoKiuaoia
MoAdartAric  Emidoyrig, Epwtrioelg  Zovtoung
Anavtnong, Epwtrioelg Avamtuéng Aokiiwv,
Enmiluan MpoBAnudtwv, [pant) Epyaoia,
Ex9eon / Avagopd, [pogopikn Eéétaon,
Anuéoia Mapouoiaan, Epyactnpiakn Epyaocia,
KAwvikry  Eé€taon Aodevolg,  KoAAtexvikn
Epunveia, AAAn / AAeg

Avagépovtal pnta mpocbloplouéva KpLTipla
aéloAdynaong kat eav kat mou eivat mpooBaaotua
Q7O TOUG (POLTNTEG.

H aflohoynon twv dottntwv Ba yivel pe ekmovnon,
ouyypadn Kal mpodoplkr) mapoucioon epyaciag os
ETUAEYUEVOUC BepaTIKOUC AEOVEG TOU LaBnuatog otnv
eAANVIKA YAwooa.

Ta kptApla afloAdynong elvatl pnta MPoodLlopLopEVa
amo TNV apx Tou EEQUAVOU KOl YVWOTOTmolLouvTal
otoucg /otic poltnTEC/ATPLEC TOCO OTNV EVAPKTAPLA
ouvavtinon, 000 Kol HECW TOU TEPLYPAUMOTOC TOU
poBruatog to omoio avaptdral oto oto e-class, otnv
totooeAiba tou M.M.Z. Kal EMUTALEOV OMOOTEAAETAL OTNV
TPOOWTLKA nhAektpovikn 6&levBuvon (e-mail) kabe
doutntn/tplag touAdylotov Suo gBdouddeg mpwv TV
£vapén Twv pobnudatwv.
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