NEPIFPAMMA MAOGHMATO2

(1) FENIKA
IXOAH | ANOPQMIZTIKQN KAl KOINQNIKQN ENISTHMON
NANEMISTHMIOY OESSAAIAS
TMHMA | NAIAATQTIKO TMHMA EIAIKHZ ATQIHX

EMINEAO ZMOYAQN

NMPOrPAMMA METANTYXIAKQN 2MOYAQN
«EMIZTHMEZ THZ AFQrH2: EIAIKH ATQrH»
(206 KUkAoG Zmoudwv)

KQAIKOZ MAOHMATOZ

| EZAMHNO ZMOYAQN | 3°

TITAOZ MAGHMATOZ

AfLoAOynon otnv L8k aywyn

AYTOTEAEIZ AIAAKTIKEZ APAZTHPIOTHTEZ
O€ MEPINMTWOAN MOV Ol MILOTWTIKEC UOVAOEG QITOVEUOVTAL OE SLAKPLTA UEPN

EBAOMAAIAIEZ

ToU padnuartog m.y. AtaAé€els, Epyaotnplakéc Aokroels k.Amt. Av ot QPES NIZTQTIKEZ
TILOTWTLKEG UOVASEC AITOVEUOVTAL EVIAIX YL TO CUVOAO TOU oI UATOS MONAAE2
, . , . AIAAZKAANIAZ
avaypate tic eBdouadiaies wpeg StbaokaAiag ko To dUVoAo Twv
TUOTWTIKWV ovadwv
6 kaBe Vo 7,5
eBSopadeg

(6).

Mpoo¥<ote oslpec av xpelaotel. H opyavwan dtbaokaldiac kot ot
SL6aKTIKEG uEBOSOL TTOU XPNOLUOTIOLOUVTAL TTIEPLYPAPOVTAL AVAAUTIKA OTO

TYNOZ MAGHMATOZ

yevikoU unoBadpou,

eL8tkoU urtoBadpou, ebikevang,
VEVIKWVY YVWoewV, avantuéng Seélotntwv

levikou umoBaBdpou, avamtuén deflotitwv

NPOAMNAITOYMENA MAOHMATA:

FNQ23A AIAAZKAAIAZ ko
EZETAZEQN:

EANVIKA

TO MAOHMA NPOZMEPETAI ZE
OOITHTEZ ERASMUS

To pabnua npoodEpatt oto mAaiclo tou MM Kot €xet
OUYKEKPLUEVO aplBud dottnTwy cupdwva pe to OEK

HAEKTPONIKH ZEAIAA
MAGHMATOS (URL)

https://www.sed.uth.gr/index.php/gr/studies-
postgraduate/msc-special-education/2014-03-18-07-13-25

(2) MAGHZIAKA ANOTEAEZMATA

Ma6nolakd AntoteAécpata

JupuBouleuteite to Mapdaptnua A

Meptypagpovtal to uadnoLoKd AOTEAECUATA TOU UATNIUATOG OL GUYKEKPLUUEVEG YVWOELG, SEELOTNTEG KO LKAVOTNTEG
kataAAnAou enutéSou mou Jo AITOKTITOUV OL POLTNTEG UETA TNV ETULTUXN 0AOKANPpwan ToU UadniuUaTog.

o [leptypacri tou Emunédou twv Madnaotakwv AltoteAsoudtwy ylo kade Eéva KUKAo omoubdwv ouupwva Ue to MAaioto
Mpoodviwv tou Eupwraikou Xwpou Avwtatng Eknaidevong

o [leptypapikoi Acikteg Emunédwy 6, 7 & 8 tou EupwrniaikoU MAataiou Mpoaovtwv Awa Biou Madnong kot to Mapaptnua B

o [lepiAnmtikog O8nyog ouyypapr¢ Madnaotakwv ArtoteAeoudtwv

okoAoLOa.

210 TéA0G TOL HOOMUOTOG AVAUEVETOL TG O1 POITNTEC/TPIEG Bl £XOVV KATAKTNGEL TO

2e emimeoo yvawoemv Bo £(0VV KATOVONOEL:
e 11 onuacio g a&loAdynong
TO POAO TNG AELOAGYNONG GTNV E101KT] OLy®YT,
Ta £10m ko T1g pebodovg a&loAdynong
HE o0, KPThploL EMAEYOVUE Eva epyareio a&loAdynong,
TOG SLPOPOTOIOVE TV 0ELOADYNON BGTE Vo givon TposPaciun




o TG epopuoleTon 1 0EOAOYNON O GLYKEKPUEVEC TEPUTTMOCELS ATOUWMV [LE

avOmnpieg /Kot E101KEG EKTUOEVTIKES OVAYKES

® MG AvamTOGGOLE Eva epyaleio dTVNG a&loAdYNoNG.

Yg enminedo KavoTTOv Bo HTopovV va

TEPLYPAPOVV TaL SOPOPETIKA €101 KoL TIC LEBOSOVS AELOAOYNONG
e€nyodv Ta kprthpla e T omoia emAéyovpe Eva epyaieio agloldynong
dtapopomotoHv TV a&loAdynon dote va gival TposPaotun
avantHcooLvV Eva epyaieio drumng a&lohdynong

Fevikég Ikavotnteg

Avoalntnon, avalvon kot cuvOecn SESOUEVAOV KOl TANPOPOPLADV, LE T XPNOT Kot
TOV AmOPOiTNTOV TEXVOLOYIOV

ANMym anopdcemv

Avtdvoun epyaocio

Opadikn epyacia

2efacpoc 6N SPOPETIKOTNTA, KOl EIOIKOTEPO GTO EMKOIVOVINKA YOPAKTPLIOTIKA
TOV KOPOV KoUT fopnkomv oTopmv

[Ipoaywyn g eAeBePNC, ONLLOVPYIKNG KO ETOYOYIKNG CKEWYNC

(3) NEPIEXOMENO MAGHMATOZ

Meplexdpevo kat otdyol afloAdynong, Héoa cuAloyng mMAnpodopLwv Kal eidn
afloAoynong

Aladoporotnpuévn afloAoynon o ATopa He avarmnpleg f/KoL eL8LIKEC EKTTALOEUTIKEG
QVAYKEG.

AfloAdynon antikwy Se€lotrTwy og atopa TUPAokwdhA Kol ATopA PE avarmnpla
0paong Kot TOAAQTAEG avarnplec.

AfloAdynon antikwy Se€lotrTwy og atopa TUPAokwdhA Kol ATopA PE avarmnpla
0paong Kot TOAAQTAEG avarnplec.

AfloAdynon avayvwoTtikwy Seflottwy os kwda r Baprkoa ratdid.
AtloAdynon og dtopa 0To GACHA TOU AUTIOUOU.

AfloAdynon oe atopa e avarmnpia otnv tpltofaduta ekmaibeuon.




(4) AIAAKTIKEZ kat MAGHZIAKEZ MEGOAOI - AZIONOIHzZH

TPOMNOZ NAPAAOZHZ
lMpdowrno ue mpoowrno, E§ amootacewg
ekmaideuan KA.

MNpéowmo Pe mpoowmo

XPHZH TEXNOAOIIQN
ANAHPO®OPIAZ KAI ENIKOINQNIQN
Xprion T.[1.E. otn Atbaokadia, otnv
Epyaotnpiakr Eknaibevon, otnv Emikowwvia
LUE TOUG (POLTNTEG

e ppt mapouataoels ue data projector

o avalitnon mnywv oo Toug QoLTNTEG oTo Stadiktuo

o OYSLOUOG EKTTALSEUTIKOU UALKOU aTOV UTToAoyLoTh péow SLapopwv
Aoylouikwyv

o  gmKowwvia UE poLTNTéG Uéow e-class

OPrANQzH AIAAZKAAIAZ

Meplypagovtatr  avaAutikd o0 TPOmMoG  Kal
uédodol Stéaokaliag.
AwaAéewg, Zeuwvapla, Epyaotnpiakrn Acknon,
Aogknon  [lebiou, MeAétn & avdAuon
BiBAwoypagpiag, @povriotipto, Mpaktikn
(Torto9€tnon), KAwwn Aoknon, KaAAwrexviko
Epyaotriptlo, Aadpaotikn SLdaokalia,
EKatSeUTIKEG ETLOKEWELG, EKmOvnon UEAETNG
(project), Suyypan epyaciag / epyaciwy,
KaAAwteyvikn dnutoupyia, K.AT.

Avaypdpovtal oL WPeg UEAETNG TOU POLTNTI) yLaL
kade padnotakn paotnplotnta kadweg Kat ot
WPEG Un KaedobdnyoUUEVNG UEAETNG CUUPWVA LUE
TG apxEG Tou ECTS

, ®doprog Epyaoia
Apaotnplotnta pEf:y r;)vl:w §

ALOAEEELG 36
MeA€tn & avaluaon 100
BBAloypadiag

Juyypadn epyaciag 50
Aoknon nediou 30
JUvolo MaBnuatog 216

AZIONAOTHZIH ®OITHTQN
Meptypapn tne Stadikaciac aéloAoynong

Mwooa AéloAdynong, MéSobdor atoAdynong,
AlpopQwTLKY) 1 SUUTEPACUATIKY, AoKiuaoia
MoAdartAric  Emidoyrig, Epwtrioelg  Z0vtoung
Anavtnong, Epwtrioelg Avamtuéng Aokiiwv,
Enmiluan MpoBAnudtwv, [panty Epyaoia,
Exeon / Avagopd, [pogopikn Eétaon,
Anudoia Mapouoiaan, Epyactnpiakn Epyaocia,
KAwvikry  Eé€taon Aodevolg,  KoAAteyvikn
Epunveia, AAAn / AAeg

Avapépovtal pnta mpoodloplopEva KpLTHpLa
aéloAdynong kat eav kat mou eivat mpooBaaotua
Q7O TOUG (POLTNTEG.

AlapopdwTikA PE o) HIKpA Koull og KABe padnua
rtoAAartAA g emAOYAC Kal cUVTouNG amavinon f/kat B)
£pyaoiec o KABe padnua.

Ta kputnpla afloAdynong eival pnta mpocSloplopéva
amo TNV apx Tou EEQUAVOU KOl YVWOTOmolLouvTal
otou¢ /otic poltnTEC/ATPLEC TOCO OTNV EVAPKTAPLA
ouvavtinon, 000 Kol HECW TOU TEPLYPAUMOTOC TOU
poBrupatog to omoio avaptdral oto oto e-class, otnv
LotooeAida tou M.M.Z. Kot EMUTAEOV ATMOOTEAAETAL OTNV
TIPOOWTILKA nAektpoviky 6levBuvon (e-mail) kabe
doutntn/tplag touAdylotov Suo gBdouddeg mpwv TV
£vapén Twv pobnuatwv.

(5) ZYNIZTQMENH-BIBAIOTPADIA

Alper, S., Ryndak, D. & Schloss, C. (2001). Alternate assessment of students with disabilties in
inclusive settings. Needham Heights, MA: Allyn and Bacon

Argyropoulos, V. & Papazafiri, M. (2017). Investigating tactile exploratory procedures of

students with multiple disabilities and visual impairment: Current trends in education.
Proceedings of ICERI2017, Seville, Spain, 2023-2029.

Deno, S. (nd).

Curriculum-based  Measures:

Development and perspectives.

https://www.progressmonitoring.org/cbm_article_deno.pdf.pdf

Guardino, G. & Antia, S. (2012). Modifying the classroom environment to increase

engagement and decrease disruption with students who are deaf or hard of hearing.
Journal of Deaf Studies and Deaf Education, 17, 518-533




Harris, M., Terlektsi, E., & Kyle, F. E. (2017). Literacy outcomes for primary school children
who are deaf and hard of hearing: A cohort comparison study. Journal of Speech,
Language, and Hearing Research, 60, 701-711.

Kroncke, A. P., Willard, M., & Huckabee, H. (2016). Assessment of autism spectrum
disorder. Cham: Springer International Publishing.

Kyritsi, E., James, D., & Edwards, S. (2007). Examining phonological awareness in deaf children
who are learning to read in a transparent orthography: evidence from Greek. Selected
papers on theoretical and applied linguistics, 17, 433-442.

McLinden, M. (2004). Haptic exploratory strategies and children who are blind and have
additional difficulties. Journal of Visual Impairment & Blindness, 98, 99-115.

Mohamad Salleh, N., & Mohd Ali, M. (2010). Students with visual impairment and additional
disabilities. International Conference on Learner Diversity 2010, Procedia Social and
Behavioral Sciences 7(C) (oe\. 714-719). Elsevier Ltd.

Odom, S. L., Brantlinger, E., Gersten, R., Horner, R. H., Thompson, B., & Harris, K. R. (2005).
Research in special education: Scientific methods and evidence-based
practices. Exceptional Children, 71, 137-148.

EAANnvikn BBAoypadia

Nanaladeipn, M. & Apyupomnoulog, B. (2021). Nawdia ue coBapa mpoBAnuata opaocng kat
noAdanAéc avamnnpiec n tuplokwewon: H moAunpilouatiky Sewpnon tng apnc otnv
ekmtatbeutikn aéloAdynaon kat napéuBoaon. ABiva: Ekdooelg Nebdio.

Pierangelo, R. & Giuliani, G. (2002). Assessment in special education. Boston, MA: Allyn and
Bacon.

Rowland, C., Stillman, R. & Mar, H. (2010). Current assessment practices for young children
who are deaf-blind. AER Journal, 3, 63-70.

Taylor, R. (2003). Assessment of Exceptional Students: Educational and psychological
procedures. Boston, MA: Allyn and Bacon

Tindal, G. & Marston, D. (1990). Classroom-based assessment: evaluating instructional
outcomes. Columbus, OH: Merrill Publishing Company

W.B. Kippers, C.H.D. Wolterinck, K. Schildkamp, C.L.Poortman, & A.J. Visscher (2018).
Teachers’ views on the use of assessment for learning and data- based decision making in
classroom practice. Teaching and Teacher Education, 75, 199-213

Wauters, L., van Gelder, H., & Tijsseling, C. (2021). Simple view of reading in deaf and hard-
of-hearing adults. The Journal of Deaf Studies and Deaf Education, 26, 535-545




