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(2) MAGHZIAKA ANOTEAEZMATA

Mabnolakd AnoteAécpota
Meptypdpovral Ta uodnolake amoTEAETUATH TOU UOBNUOTOG Ol CUYKEKPUUEVEC




YVWOELG, SEEIOTNTEC KAl IKAVOTNTEG KATAAANAou emumedou mou Ja amoKTHoouV ot
(POLTNTEC UETA TNV ETILTUXN OAOKARPpwWON TOU UaBRUaTOC.
2ZupBouleureite to Mapaptnua A
o [lepypacn tou Emtunédou twv Madnolakwv ATtoteEAsoudtwy yla kade éva KUKAO
onoudwv ouuewva ue to MAaioto Mpoodvtwv tou Evpwrnaikou Xwpou Avwtatng
Exnaibevong
o [lepypapikoi Asikteg Enmunedwy 6, 7 & 8 tou Eupwraikou lMAatoiou Mpoodvtwv
Al Biou Mavdnonc kat to MNMapaptnua B
o [lepiAnmtikog O8nyog ouyypapric Madnotakwy ArtoteAeoudtwv

210 TEAOG TOU HOOAMATOC AVAMEVETAL TIWG OL GOLTNTEG/TPLEG B £XOUV KATAKTHOEL TAL
akolouBa.
2e entinebo yvwoewv Ba £(0UV KATOVONOEL:

e TN onuacia g aflohdynong

e TO pOAo NG afloAdynong otnv l8IKN aywyn,

e Ta €16n Kot TG peBASoUC afloAdynaong

e e Tola KpLTnpla eTAéyou e éva epyaleio afloAoynong,

e TG SladopomoLloUHE TNV afLoAOYNOon WOTE va lval pooBaciun

o TG edapuoletal n afloAOynon OE CUYKEKPLUEVEG TIEPUTTWOELG OTOMWY ME

avarnpleg A/Kal ELOIKEC EKMALSEUTIKEG OVAYKEC
® TIWG AVONTUCGOOUE €va gpYaAEeio ATumng agloAoynaong.

Y€ eminedo kavotnTwv Ba pnopouv va
e Teplypddouv ta SladopeTika €6 Kot TI¢ peBOSoug afloAdynong
e £fnyouv Ta KPLTNpLa LE TO OTtola ETUAEYOUUE £va epyaleio afloAdynong
e Sladopormolovv TV afloAdynon waote va eival mpooBactun
e QVANTUOOOUV £va €pYaAelo ATUTING afLOAOYNONG

FevikEG IKavOTNTEG

e Avalntnon, avaAuon kot cuvBeon dedopévwy kal TAnpodopLlwy, UE TN
XPoN KAl TWV omopaitntwy TEXVOAoyLwv

e Anyn anoddcewv

e Autovoun epyacia

e Opadkn epyaocia

o JePBaouog otn SLadopeTIKOTNTA, KAl ELOLKOTEPO OTA ETLKOLVWVLOKA
XOPAKTNPLOTIKA TWV KWWV Kat/n BapAKowv atopwy

e [lpoaywyn NG eAeVBEPNG, SNULOUPYLKAG KOL ETMAYWYLKAG OKEWNG

(3) NEPIEXOMENO MAGHMATOZ

e Jtoxol, péoa kat eidn atloAoynong. O poAoc tng afloAdynong otnv eL8LKA
aywyn. H onuaoia tng €ykalpng avixveuong. O poAog TwV YOVEWV, TwWV
£16IKWV modaywywv Kot GAAWY EMOYYEALATLWV.

e Honuaoia tng éykapng avixyveuonc otnv e8Ik aywyn




Avarmrtuén atunwv gpyaleiwv a§loAoynong
Aturnn afloAdynon og Atopa He avamnpia 0pacnc Kot TTOANAAEG avarnplec
AfloAbynon, mpooBacipotnta kat dtadopomnoinon.




AIAAKTIKEZ kot MAOHZIAKEZ MEOOAOI - AZIONOIMHzZH

TPOMOZ NAPAAOZHZ
Mpodowro ue npoowro, EE
QITOOTACEWG EKTiOEUON K.ATL.

MpOCWTO LE MPOCWTIO

XPHZH TEXNOAOTIQN
NAHPO®OPIAZ KAI
EMIKOINQNIQN

Xprion T.M.E. otn Atbaokalia,
otnv Epyaotnplakn
Exmtaibevon, otnv Emikowvwvia
UE TOUG QOLTNTEC

e ppt napouotdcel ue data projector

® avalntnon nnywv amo TouG QOoLTNTEC OTO
Sdladiktuo

o oxSLaoUOC EKTTALSEUTIKOU UALKOU OTOV
urnoAoyloth puéow SLapopwv AoyLoutkwv

® gIIKOVWVIX LIE POLTNTEC UECW e-class

OPIrANQZzH AIAAZKAANIAZ
Meptypagovtar  avaAutika o
TPOTTOG Kot ugdodol
Stdaokaliog.

AlaAééelg, Zeuwvapla,
Epyaotnpiakn Acknon, Acknon
Mebiou, MeAétn & avaiuvon
BtBAoypapiag, @povrtiotrpto,

Mpaktikn (Tortovetnon),
KAwviky Aoknon, KoaAAitexviko
Epyaotnpto, Alabpoaotikn
Stbaokoia, Exmaudeutikeg

EMIOKEWELG, Ekmovnon UEAETNC
(project), Zuyypaon epyaocios /
Epyactwy, KaAAtteyvikn
énuioupyia, K.Am.

Avaypapovtal ol WPEC UEAETNC
TOU  OLTNTN yla  kade
uadnolakn opaoTnpLoTnTaL
kadwe kAL oL  WPEC un
kadodnyouuegvnc UEAETNC
oUUQWV UE TIC apyEC Tou ECTS

. ®oprog Epyaciag
Apaotnplotnta Efanrivou

Alaé€elc 36
MeA£tn & avaiuon 100
BBAloypadiag

Epyaotnplakn aoknon 50
Acoknon mebiou 30
JUvoho Mabnuatog 216




AZIOAOTHzZH OOITHTQN
Mepwypapn ¢ Sladikaoioc
aéloAoynong

Muwooa AéloAdynong, Médobot
aéloAoynong, Alauopewtikn n

Juunepaouatiky,  Aokuaoia
MoAAartAnc EmtiAoyrig,
Epwtrioelg uvrouncg
Arnavtnong, Epwtroeig

Avantuéne Aokwuiwv, Emidvon

Jupnepaopatiky afloAdynon.

Ta KpLtipla afloAdynong elvat  pnta
TipoodlopLopéva amo TV apxn Tou e€aunvou Kat
yvwoTtomnolouvtal otou¢ /otig $oltnTeEG/ATPLEG
TOCO OTNV EVAPKTNPLO CUVAVTNON, 000 Kal HECW
TOU TEPLYPAUMATOC TOU paBrAuatog¢ Tto omoio
ovaptatal oto oto e-class, otnv wotooeAida Tou
MN.M.Z. kot emutAéov  OMOOTEAAETAL  OTNV
TIPOOWTILKA NAEKTpOVIKY SlevBuvon (e-mail) kabe

doutnti/tplag touAdylotov duo eBdopadec mpv
NV €vapén Twv pabnuatwv.

MpoBAnuatwv, lparti
Epyaoia, EkSeon / Avagopd,
Mpowoptkny Eé€tacn, Anudolo
Mapouciaon, Epyaotnplakn
Epyaocia, KAk  Eé€taon
Ac¥¢evoucg, KaAAtteyvikn
Epunveia, AAAn / AAAec

Avapépovral pnta
npoodloplougva KpLtipla
aéloAdynong kal edv Kot mou
elvat mpooBaoiua amd toUC

QOLTNTEC.
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