NEPIFPAMMA MAOGHMATO2

(1) FENIKA

2XOAH | ANOPQMIZTIKQN KAI KOINQNIKQN EMIZTHMQN
MANEMIZTHMIOY OEZZAAIAZ

TMHMA | MAIAATQIIKO TMHMA EIAIKHZ ATQIHZ

EMNINEAO 2NOYAQN | MPOTPAMMA METANTYXIAKQN 2MMOYAQN
«EMIZTHMEZ THZ AFQrH2: EIAIKH ATQrH»
(206 KUkAoG Zmoudwv)

KQAIKOZ MAOHMATOZ | TAY10 | EEAMHNO ZNOYAQN | - XEIMEPINO

JTpatnykég Avamtuéng Kowwvikwyv AgELoTATWY 0 ATopa e

TITAOZ MAGHMATOZ . , , ,
avarmnnpieg /Kot eLOIKEG EKTIOLOEUTIKEG AVAYKEG

AYTOTEAEIZ AIAAKTIKEZ APAXTHPIOTHTEZ
O€ TTEPIMTWON TTOU OL TILOTWTLKEG UOVASEG QITOVELOVTOL O SLOKPLTA UEPN EBAOMAAIAIES

ToU padnuarog m.y. AtaAésic, Epyaotnplokéc AoKAoelc K.Am. Av ot QPES NIZTQTIKEZ
TILOTWTLKEG LOVABOEG QTTOVEOVTAL EVIALX YL TO CUVOAO TOU UaTNUaTOG MONAAEZ

avaypayte ti¢ eBdouadiaie¢ wpeg StdaokaAiag kat To cUVoAo Twv AIAAZKANIAZ

TUOTWTIKWV ovadwv
6 WPEG 7,5
Si6aokaliag
ava
SekamnevOnuepo

Mpoo¥sote oslpéc av ypelaotel. H opyavwaon dtbaokaldiac kot ot
SLOakTIkEG UEG0SOL TOU YPNOLUOTIOLOUVTAL TTEPLYPAPOVTAL AVUAUTIKA OTO

(6).

TYNOZ MAGHMATOZ | levikou YroBaBpou, EMLoTnUOVIKN G TIEPLOXAG, AvAmTuéng

yevikou umoBdGpou, | Ag€loTATWV
eL6kou urtoBadpou, elbikeuong,
YEVIKWVY YVwoewv, avdntuéng Seélothtwv

MPOAMAITOYMENA MAGHMATA: | Kavéva

FAQzzA AIAAZKANIAZ kot | EAANVIKA
ESETAZEQN:

TO MAGHMA MPOZMEPETAI ZE | Oxt
OOITHTEZ ERASMUS

HAEKTPONIKH ZEAIAA | https://maspecialed.sed.uth.gr/perigrammata-mathimatwn/
MAGHMATOS (URL)

Kol oto e-class: https://eclass.uth.gr/courses/SED P 185/

(2) MAGHZIAKA ANOTEAEZMATA

Ma6nolakd AntoteAécpata
Meptypdpovral Ta padnolaka aoTEAETUAT TOU UOTUOTOG OL CUYKEKPLUEVES YVWOELS, SEELOTNTEC KAL LKAVOTNTEG
kataAArdou enuéSou mou Ja artOKTHOOUV OL POLTNTEG UETA TNV ETLTUXN O0AoKArpwon Tou padnuatog.
JupuBouleuteite to Mapdaptnua A
o [leptypacri Tou Emunédou twv Madnaotakwv AltoteAeoudtwy ylo kade Eéva KUkAo omoubdwv ouppwva Ue to MAaioto
Mpoadvtwy tou EupwnaikoU Xwpou Avwtatng Ekmaibevang
o [lepypapikoi Acikteg Emutédwy 6, 7 & 8 tou EupwriaikoU MAataiov Mpoaovtwv Awa Biou Maidnong kat to Mapaptnua B
o [lepiAnmtikdg O8nyoc ouyypapr¢c Madnaotakwv ArtoteAeoudtwy

JKOTMOG TOu pabnuatog eival n mapouciacn, TPOCEYyLoN, Kol KPLTk oulitnon Bswplwy,
TIPOKTIKWV/OTPATNYLKWVY, OTIWGE KOL CUYXPOVWY EPELVNTIKWY SeSopévwy oto tedio TG avamtuéng Twv
KOWWVIKWV Se€lotnTwv oe dtopa e avamnpla /Kol eL6LKEG EKMALOEUTIKEG avaykes. Eldkotepa,
Baoikol oToXoL TOU HaBnUATOG Elval: N EMLOKOTNON KOL KOTAVONGON TOU EVVOLOAOYLKOU TIEPLEXOEVOU
KOLL TWV ETILUEPOUG SLAOTACEWY TWV KOWVWVIKWY SEELOTATWV KAL TNG KOWWVLKNG AVATTTUENG YEVLKOTEPAQ,
N KAtavonon Twv XOPOKTNPLOTIKWY OTOV TOHEN TWV KOWWVIKWY SeELOTATWY KAl TNG KOWWVLKNG



https://maspecialed.sed.uth.gr/perigrammata-mathimatwn/
https://eclass.uth.gr/courses/SED_P_185/

AELTOUPYLKOTNTACG YL OPLOPEVOUG TANBUCGHOUG aTOUWY UE avamnpia, n mPoogyylon, avaluon Kot
oUYKpLON GUYXPOVWVY LOVTEAWY, OTPATNYLIKWYV Kol LEBOSWV TOU OTOXEVOUV OTNV AVATITUEN KOWVWVLKWVY
SeflotNTwy oe Atopa pe avamnpia, KaBwWG KaL n Katavonon Tou poAou Kot tng onpoociog Twv
KOLWVWVIKWV SEELOTATWY 0TNV MOPELX TNG EKTTALSEUTLKN G KAL KOWVWVLKNG EVTagNG Ladntwyv e avarmnpla.

Mpoodokwpeva Labnolakd anoteAéopata:
UETA TV eMLTUX) OAOKARPWON TOU HoBRuatog, avapévetal ot GoLTtnTEG Kal GOoLTATPLEG:

Na yvwpilouv cuyxpoveg Bewplieg kal LoviéAa TIoU avadEPOVTaL OTO EVVOLOAOYLKO TIEPLEXOUEVO TOU
OPOU KOLWVWVIKEG SEELOTNTEC KAl OTLG EMLUEPOUG SLACTAOCELG TWV KOWWVLKWY SEELOTATWV.

Na meplypddouv €PEUVNTIKA TEKUNPLWUEVEG MEBOSOUC KOl TIPOKTIKEG TIOU OTOXEUOUV OThV
aflohdynon Twv Kowwvikwv SeflotAtwy Kal otn Stdaokalia KOWWVIKWY SeELOTATWY O ATOUA HE
avarnnpia f/kat elIKEG EKTTALOEUTIKEG AVAYKEC.

Na KaTavoouv Ta XOPOKTNPELOTIKA OTOV TOMEX TWV KOWWVIKWY SeELOTATWY KAl TNG KOLWWVIKAG
AELTOUPYLKOTNTAG YL OPLOUEVOUG TANBUOHOUG ATOMWY WE avamnpla, Onwg modlwy e VoNnTKN
avarnpia.

Na avaAlouv Pe KPLTIKO TPOTIO cUyXpova HOVTEAQ, OTPATNYLKEG Kol LeBOSoUC Tou otoxelouv otnv
QVATTUEN KOWWVIKWY Se€lOTATWY 0t maldld/pabntéc pe avamnpieg A/kal €l8IKEC EKTIALOEUTIKEG
OVAYKEG (OUYKPLTIKA avaAuon TapeUBACEWY yLo TNV EVIOXUON TWV KOWWVLIKWY S£ELOTATWY, OTWE Kot
OTPATNYIKWY UTIOOTHPLENG IPOCWTIWV [E avarmnpia oTo Medio TNG KOWWVLKAG AELTOUPYLIKOTNTAG).

Na g€nyoUV PE EMLOTNUOVLIKA TEKUNPLWHEVO TPOTIO / ETYELPH LOTA TO POAO TWV KOWWVIKWVY Se§loTATWY
OTNV MOPEla TNG EKTTALSEUTLKNAG KL KOWWVLKNAG €VTagng Twv padntwv pe avamnpia, Onwg Kal otnv
ETUTUXNUEVN UeTABaor Toug otnv evAhALkn {wh Kal otnv epyaaia.

Na ebopuolouv TG YVWOELS Yo TG Bewpieg, TIC otpatnykég, T ueBodoloyieg Kal TPAKTIKES
QVATTUENG KOWWVIKWY SeflotATwy 1600 otov oxeSlaopd mopepPacewyv, 600 KAl OTnV €miAucn
{ntnuatwv mou adopolv TNV UMOCTAPLEN TNG AVATTUENG KOWWVIKWY OeElOTATWV O ATOUO E
avarnpieg f/kot ELOIKEG EKTTOLOEUTIKEG AVAYKEG.

Na avamtiooouv HE ETLOTNUOVIKA TEKUNPLWHEVO TPOTO KPLOEL], AUOCEL KAl TIPOTACELG yld TOV
oXeOLOOUO, TNV opyavwon Kol ulomoinon KATtaAANAwv mopepfAcewv ylo ThV Tpoaywyr Twv
KOLWWVIKWV S€€LOTATWV o€ matdLd/puabntég e avarnnpiec.

Fevikég Ikavotnteg
AauBavovtag urtoyn TG YEVIKES LKAVOTNTEG TTOU TIPETIEL VO EXEL QUTTOKTIOEL O TTTUXLOUXOG (OTTWG QUTEG aValypaQovTalL 0TO
Mapaptnua AutAwuartog kat mapatidevrat akoAdoUdwe) e moLa / TOLEG Ao AUTEG ATTOOKOTTEL TO Uadnua;.

Avaditnon, avaAuvaon kat ouvOeon Sebouévwy kat SXedLaOUOS KaL Slaxeiptan Epywv

TIANPOYOPLWY, LUE TN XPHON KL TWV aapaitnTwy SeBaoud¢ 0TN SLAPOPETIKOTNTA KAl OTNV TTOAUTTOALTIOUIKOTN T
TEYVOAOYLWV 2eBaouog ato puatko neptBailov

lpocapuoyr o€ VEEG KATAOTAOELG Entibelén kowwvikrig, emayyeAUaTIKAC kat NOKrG umteuBuvoTNTaG
Anyn anopacewv Kat evalodnoioag o Yéuara @uAou

Autovoun epyaocio A0KNON KPLTLKIG KOl AUTOKPLTLKIG

Ouadikn epyacia Mpoaywyn t¢ eAeUTEPNG, SNULOUPYIKIG KAl ETTAYWYIKNG OKEWYNG
Epyacia oe 6tedvég neptBaAdov L

Epyacia oe Stemotniuoviko neptBaAlov AMeg...

Mapdywyn VEwv epeVvNTIKWY LOEWV .

Avalntnon, avaAuon Kot cuvBeon SeSouévwy Kat TAnpodopLWY, LE TN Xpron Kol Twv anapaitntwyv
TEXVOAOYLWV

ANdn anodpacewyv

Autovoun epyacia

Opadikn epyaoia

Epyaoia og Slemotnpuoviko neplBaiiov

YeBaoudc otn SLadopeTIKOTNTA KAL OTNV TIOAUTIOALTLOMIKOTNTA

AoKNon KPLTLKAG KoL CUTOKPLTLKAG

Mpoaywyr Tng eAeVBePNG, SNULOUPYLKNG KOL EMOYWYLKAG OKEPYNG




(3) NEPIEXOMENO MAOGHMATOZ

Kowmvikég de&1otreg - Evvola — opiopdg:

* ALOOTAOELG KL TIEPLEXOLEVO

* OEWPNTLKEG TPOOEYYLOELG

* AVATTUEN KOWWVLIKWY SEELOTATWY KOl AToUd e avamnpia — n évvola TG MPOCAPUOCTIKNG
cuumepLdopag

* KOWWVIKO-YVWOTIKEG S£€LOTNTES - KowvwvikA vonon

Kowwvikég 6e€Lotnteg — A§loAdynon:

* AELOAOYNON TNG KOWWVLKAG AELTOUPYLKOTNTOG O€ ATOUO LLE avamnpla
o Texvikég/uéBodol kal epyaleia

* MMepLOPLONOL KO TIPOTACELG OTNV TIEPLTTWON ATOUWV LE avamnpia

MPOKTIKEG — OTPATNYLKES AVATITUENG KOLVWVIKWV Se€LOTATWV:

® STPATNYLKEG Kal LEBoSoL S16aokaAiag KOWWVIKWY SeloTATwy

¢ [pOOEyyLON CUYKEKPLUEVWY OTPATNYLIKWY — AOKAOELC — tedia epapuoyng — mapadsiypota

* IxeSlOOUOC MapepPAcEWY

* AVAmTuén KOWWVLIKWVY SeELOTATWY OE ATOUA LE VONTLKH avamnpia — oxeSlaopog mapeBACEWY -
napadeiypata — nedia ebapUoyng — EPEVVNTIKA EUPN AT

FEVETIKA cUVEpOUA VONTIKAG avartnplog Kal avamTuén KOWWVIKWY Se€LOTATWV:
¢ Mpodil de€lotntwy (cLvSpopa Williams, Down, Prader-Willi, Fragile X)
® SXeSLOOUOC TAPEUBACEWY — EPEUVNTIKA EUPHUATA — AOKNOELG — EGOPUOYEG

Kowwvikég 6e€L0TNTEG KAl AUTO-TIPOCSLOPLOUOG:

* Ae€LOTNTEC AUTO-TIPOCSLOPLOMOU KAl ATOUA e avamnpla

s [apeuBAOELS yLa TNV AVATITUEN KOWWVIKWY SeELOTATWY — KATELBUVOUEVN armd Tov LadnTr, auto-
puBULLOUEVN pabnon — povtéAa Sidaokaliag (Movtého Sibaokaliag auto-mpoodLlopl{Oevng
puaénong - Self-Determined Learning Model of Instruction / SDLMI)

AvVATTUEN KOWWVIKWY SEELOTATWY OTO TAALCLO TNG TPOETOLUAGLOC YL Th LETABOCN Ao To CXOAEL0
otnVv eviAwkn {wr KaL TV epyacia:

* Movtéla — poypaupota

* Kowwvikn évtagn (oxoAeio, kowotnta, epyacia)




(4) AIAAKTIKEZ KAl MAGHZIAKEZ MEOOAOI — AZIOAOTHZH

TPONOZ NAPAAOZHZ
lMpoéowro e mpoowrno, EE amootacews
ekmaideuan KA.

MNpOowmo Ue MPOCWTO

XPHZH TEXNOAOTIQN

NAHPO®OPIAZ KAI ENIKOINQNIQN
Xprion T.1.E. otn Abaokadia, otnv
Epyaotnplakn Eknaibevon, otnv Entikotvwvia
LE TOUG POLTNTEG

Xpnon T.MN.E. otn AtdaokaAia kat otnv EMikowvwvia pe Toug
doutntég (Xprion H/Y, Napouoildoelg og popodr PowerPoint,
Exknatdeutikd video, Yrootriplén tou padruatog Ku
ETILKOWVWVLA UE TOUC POLTNTEG LECW TNG NAEKTPOVLKNG
mAatdopuag e-class, Emkowvwvia pPe toug doltnTég péow e-
mail)

OPrANQzH AIAAZKAAIAZ

Meptypagovrat avaAutikd o0 TPOMOG  Kat
uédodol Stbaokaliag.
AwaAéelg, Zeuwvapla, Epyaotnpiakrn Acknon,
Aogknon  [ebiou, MeAétn & avdAuon
BiBAwoypagpiag, @povriotipto, Mpaktikn
(ToroV¥€tnon), KAwiwkn Aoknon, KoaAAitexviko
Epyaotriptlo, Aadpaotikn SLbaokalia,
EKTTULOEUTIKEG ETILOKEWELS, EKITOVNON UEAETNG
(project), Suyypan epyacias / epyaociwv,
KaAAwteyvikn dnutoupyia, KA.

Avaypdpovtal oL Wpeg UEAETNG TOU POLTNTI) yLaL
kade padnotakn Spaotnplotnta kadweg Kat ot
WPEG Un KadoSnNYyoUUEVNG UEAETNG TUUPWVA UE
TG apxEG Tou ECTS

. ®doprog Epyaciog

Apaotnplotnta v
AMOAEEELG 36
MeAétn & avaiuon 90
BiBAoypadiag
AokNoelg (LeNETeG 34
neplnmtwong Kot
enefepyacio/avaiuon
£161KOTEPWY BepdTwy
mou mepthappavovral
oTLG SLaAEEELG KO oTal
ekmalSeuTIka Bivteo)
AuTOTEANG HEAETN 50
YUvoho Mabnpatog 210

AZIONAOTHZH ®OITHTQN
Meptypapn tne Stadikaociag aéloAoynong

Mwooa AéoAoynang, MéBobdot atloAdynaong,
AlQUopQWTIKA N Suumepacuartiky, Aokipuaoio
MoAdartAric  Emidoyrig, Epwrtrioelg  S0vroung
Anavtnong, Epwtriceis Avamrtuéng Aokuiiwy,
Emtiduon  lpoBAnudtwv, [panty Epyaoia,
Ek¥eon / Avagopda, [pogopikn Eétaon,
Anuoota Mapouaoiaon, Epyactnplakrn Epyaocia,
KAwikn  Eé€taon AocOevoug,  KaAAwteyvikn
Epunveia, AAAn / AMeg

Avapépovtal pntd mPoodLopLoUEVA KPLTHPLL
aéloAdynong kat eav kot mou eivat mpooBdaotua
QIO TOUG (POLTNTEG.

¢ Hnepypadn tou pabripatog otnv omnola
oupmnephappavetal kot o Tpomnog afloAdynong sival
TiPOooBACLUN 0TOUC POLTNTEG KOL OVOPTATAL EYKAIPWG
otnv LotooeAida tou MM Kal otnv NAEKTPOVIKN
mAatdopua (e-class) Ttou pabiuartoc. Emutiéov, ot
dOoLTNTEG EVNEPWVOVTAL ATIO TO TPWTO HABnua
OXETIKA HE TLG QTIALTAOELG TOU HaBnUaTog KoL Ta
kpttrpla afloAdynonc. Alomolouvtal oL SuVATOTNTEG
™ mMhatdoppag e-class yla tnv mpooPfacn og UALKO
TOU HaBUOTOG yLo LEAETN.

e Afloloynon: Mpamtn e€€taon oto TEAOG Tou
e€apnvou katd tnv e€etaotikr nepiodo (100%). H
ypanth eE€taon mepAaBAVEL EPWTHOELG AVATTTUENC
fA/kat cbvtoung amdvtnong. H yl\wooa aflohdynong
elvat n eMnvikn. Ot doltnTég €xouv T duvatdtnTa va
50UV TO YPOTTTO TOUG PETA TNV OVaKolvwon otnv
NAEKTPOVLIKA ypappateia tng Babuoloyiag.

¢ Edapuodlovral MPooapUOYEG OTOV TPOTIO £EETACNG
dotntwv pe avannpio Kay/f eL8IKES EKMALOEUTIKEG
avaykeg (m.x. mpodoplikn e€€taon, cuudwva LE Ta
Loxvovta oto MNavemnotnpLo Oecoahiag).
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